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Racial-EthnIc Composi ion and Student Attitudes: A Longttudtma u

Support for integratIon versus separatism and app oach versus avoidance

reactions among junior and senior high school students were examined in

integrated and segregated schools. Black, white and Latin students in

selected Milwaukee public schools were interviewed in the spring of 1974

and reinterviewed in the spring of 1975. The approach-avoidance and

inte--ation-separatism dimensions emerged from a factor analysis of racial

attitude items. The dimensions constitute separate and distinct responses

for all three groups of students and indicate that student reactions to inter-

group school experiences are complex. Black students in all-black schools

scored more on the avoidance end of the approach-avoidance dimension while

the black students in the integrated schools scored on the approach end.

However, the black students in the all-black schools tended to score on the

integratIon end of the inte ation-separatism dimension while the black

students in the integrated schools tended to score on the separatism end.

The attitudes of the students in the all-black schools changed towards those

in the integrated sch ol during the year between interviews. Reasons for the

changee are suggested and partially tested with addition 1 analysis. White

students in essentially all-white schools scored on the avoidance and separatist

end of the two dimensions. The white students in mixed Latin schools were

more acceptant of the minority students than the white students in the mixed

black schools, No differences on the the two dimensions Were found among

the Latin students in schools of different ethnic composition.
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For over two decades social scientists eondueted research which

generally sapported the "contact hypothesis" that egnal status contact

reduces inter-group hostilities (Allport, 1954; for review- of thd

literature see Pettigrew, 1971; Pettigr et al., 1973). Recently,

however, Armor (1972) reported that support for black power, black power

ideology, and desire for predominantly black schools increaSed among

(forced) bused students more than among non-bused students. Of course,

integration whether forted or voluttary does not mean the conditions

of the contact hypothesis have been met ee the review of Armor's study

by Pettigrew et al., 1973). This no doubt is, in part, why the results

on desegrelAtion/integration research are RO contradictory ard incon-

sistent. For whatever reasons and there are no doubt mav, St. John

(1975) in her excellent review of desegregation studies found a general

latk of consistency in studies which examined the effects of desegregation

on prejudice and found contradictory results when the study designs

and voluktary versus noweroluntary de egregation were co dered (p. 73-76).

Furthertiore her conclusions were unchanged when only the most carefully

designed studies were examined and she concluded that the results of

desegregation on student prejudice were so variable that they must be

affected by circumstances other than the mere fact of desegregation.

The present study improves in some ways upon the design of previous

research. First, longitudinal data are used whereas most of the previous

literature is based on cross-sectional research. Secondly, a multi-

dimensional approach to student reactions to aegregated versus integrated

school experiences is utilized. Finally some correlates of thq, atti-

tudinal changes are examinedJas an ad hoc explanation of sone rather

dramatic changes that occurred in the course of the studY.
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Ntmerous studies have focused on some aispect of attitudes toward

integrationis_ versus separatism. Marx (1969) and Schuman and Hatchett

(1974) fa_ example, examined conventional militancy while OrA (1972)

examined support for the civil rights movement itself. Feagin (1970)

studied support for bladk ieparatism while Aberbach and Walker (1973)

xamined support for both integration and black power. Others were

concerned with support or participation in the usiban riots (see Aberbach

and Walker, 1973:117-118 for a quick review of this literature, but see

also Tomlinson, 1970; Forwald and Willlams, 1970; and Aberbach and

Walker themselves). Indeed Cruse (1967; 1968) has cited the iñtegration.

separatism dimension as the critical choice that black Americans have

to make in Ameridan'society (see also Goldman, 1970; and Pettigrew, 1971

for discussion of this issue).

However, a third possible reaction that ytung people as well as

adults might adopt is that,of avoidance. Several years ago Pettigr

(1964) categorized three reactions to oppression, defining them as

(1) movement toward the oppressor, or the effort to achieve integration

or full seder ance, (2) movement against the oppressor, the aggressive,

"fight" or go our own way pattern, and (3) movement away from the oppressor

or avoidande. Avoidance may be a totally different kind of reaction than

either the integrationist or separatist reaction or it may be a mild

though still negative reaction tO oppresaion, a weak separatist reaction.

The greater support that Armor (1972) found for bladk power, black ideo-

logy, and the desire for predominantly bladk schools among the bused

than -_ong the non-bused students may have been an avoidance rather than

separatist reaction. These kinds of reactions are possible for white
=,

students as well as minority student , however. Integrated versus
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segregated school experiences and the effects they have on a variety

of student reactionm need to be more fully examined and are the topic

of study in this paper. Furthermore we shall attenpt to assess whether

these multiple reactions to ihe school experience cere responsible

in part for the decision of drop-outs and transfer students to leave

the schools.

hod

es and Latins are the major groups in the lwaukee

public school system in which the study was conducted. The Latins are

defined by the enrollynnt reports of the school system as persons con-

sidered by themselves, by the school, or by the community to be of

Mexican Puerto Rican Central-Anerican, CUban, Latin-American, or other

_panish origin. In fact, however, almost all who appeared in the sample

were either Mexican-American (ca.61%) or Puerto Rican (ca. 39%). These

two groups were catbined for the anD.lysis reported in this paper since

the number from each group appe :ing in the sample was amall. Furthermore

they refer to thenselves locally as Latin or Latino as well

either Mexican-American or Puerto Rican. There is little animosity

between the two groups locally and, indeed, a great deal of solidarity exists

since the-Latin community itself is quite small.

Sample

Students from four high schools and six junior high schools selected

for their varying racial and ethnic compositions participated in the

study in the spring of 1974 and the spring of 1975. United tine

and funding prevented the inclusion of all the schools. In most

cases the junior high sehools fed into the senior high schools included

in thc sample. The four high schools included one with 17. Latin

6
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students, one that was essentially all black, one that had 45.7% black

students and 51.6% white students and one that had 94. 6% white students.

The junior high schools ranged from 70. Latin to 24.4_ Latin and from

98.6% black to 93.4% white. Schools with both stable and changing

racial (or ethnic group) composit ns were included. Students were

randomly selected within the schools. The total number of senior high

school students was 323 includinz 110.blacks, 161 whites and 52 Latins.

The junior high sample vas composed of 14 blaCks 141 whit-- --d 72

Latins for a total of 227. The group totals were 124 blacks, 302 whites,

124 :Jatins. To control for age differences minimize disruptions

to the schools and allow for the planned follow-up only seventh and

tenth grade students were included in the sample. Fbrthermore

many- students in those : were probdbly ia schools of

different composition the previous year and their attitudes would probably

be more crystallized and salient after the change.

Permission notices describing the study were sent in advance to

the parents both years. They were informed that if they desired their

child would not be included. Approximately one percent of the parents

each year requested withdrawal of their child from the study.

Approximately one week after the notices were sent, the students

were asked to report to a pre-assigned area of the school building where

they were interviewed individually by undergraduate student interviewers

who had been trained on the project. Whenever possible students wire

interviewed by someone of their oign race and sex. The interviews aver-

aged 25 minutes after which the students completed a four-vage self-

administered, pre-coded questionnaire. In cases where the interviewer

ascertained that tbesbudent had reading problems the self-administered

7
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qnestionnaire was read to him/her. Less than one percent of the st- dents

indicated that they did not wish to participate in the study. As in

-st school related rese--cht absentees were a problem. Members of the

research team made at least two efforts to contact A31 students and

three or four attempts were made to contact fregnently absent students.

Eventually 84 percent of the students initially selected to be interviewed

the first year actually participated in the study. Of those 550 students

412 or 75 percent were interviewed the second year 80 that the gorking

N for this paper is 412.

A factor is of racial attitude items was condu-'ee and re-

ported more thoroughly in a previous paper

Two important dimensions emerged and are designated for the purposes

of this paper as an integration-separatism dimension and an approach-

avoidance dimension. The items and weights used to measure these

factorr are presented in Table 1. The items were factor analysed se-

parately for the three groups of students. Note that four itcxna all

loaded heavily on the approach-avoidance dimension for all three groups.

Several of the other items loaded heavily for two groups. The approach-

avoidance factor was more salient (in terna of explained variance

and.relationship to school-related variables ) for all three groups than

was the integration-separatism dimension, The latter dimension was

nearly as importamt for the black students, however. The reason for the

greater saliency of the approach-avoidance dimension for hite and Latin

students was that some of the items initially thought to reflect inte-

gration-Separatism loaded with the avoidance dimension. Thus the Latin

and white students failed to make some of the conceptual distinctions

that woUld be made by social scientists.

Table 1 about here



The black stud

6

on the other hand appear to be more politically

sophisticated regar acial attitudes and race relations and exhibited

a more salient reaction to the integration-separatiam items. Thus the

items are empiricallY as well as conceptually clustered. Although

a slightly different configusstion of items resulted for the three groups,

the approach-avoidance clustering is essentin11 the same core reaction.

it is a willingness to -- approach, on an interpersonal level, a mem-

ber of another group--or an avoidance of audit contacts.

The integration-separatism items are another matter and they should

be since integration or separatism means different things for the three

groups. The integration-separatism items, as opposed to the personal

ituational reaction of the approach-avoidance items, appears to reflect

more general orientations to the possibility of integration. Whites

were concerned with the experiences they had undergone with minority

students and with whether or not they should be involved in the minortty

communities. The Latin students wtre concerned with the possibility of

inter-group friendships and how minerity students might best learn--

kind of a how best to succeed in white sociv00 orientation, Finally

the blackstudents were concerned with the extant to which they wanted

:and trusted white involvement in their community. Although these reactions

are different they all reflect a concern wit4 hoW integration or se-

paratism) wadld affect their awn group.

A further indication that lute ation-separatism reonses :ere

separate and distinct from the approach-avoidance response is

given by the correlations of the dimension for each of the gmups.

The correlations were -.154 for the black students, .011 for the white

student , and .147 for the Latin students (only the correlation for the

9



black students is statir ignificant). It is the distribution

7

of these reactions for integration versus eparatism, and approach

versus avoidance of other group membersin schools of different racial

and ethnic composition that will be examined in this paper.

For the analysis . -d here the student-respondents were cla

fied according to both race and school composition. This reulted in

the following grouplags. The number of schools included iii each category

is listed in the parentheses.

1. Whites in an essentially all-white senior high school (1)

2. Whites in an essentially all-white junior high school (1)

-3. Whites in a mixed white-black senior

4. Whites in nixed white-black junior high schools

5. Whites in a mixed white-Latin senior high school (1)

ool (1)

6. Whites in nixed white-Latin:junior high schools

Blacks in an all-bladk senior high school (1)

8. BlaCks in mixed black-white senior high schools 2

9. Blacks in nixed bladk-white junior'high schools 3)

10, Latins in a mixed Latin-white senior high school (1)

11, Latins in a predomlnadly white junior high school (1)

12, Latins in a predominantly Latin junior high school (1)

Responses for each of the three groups blaCks, whites, and Lett

were analyzed separately through analyses of covariance with repeated

neasures on years (a split-p.ot design ) and unecpal n's, Subsequent

A of covariance mere ooiixted with parental occupation and

educatEon of both the father and the awther simotaneously controlled.

Parental occupation and education, measured on nine-point scales, had

relatively little effect

refer to the regular analysis

and the results reported below_

ariance unless otherwise noted,

1 0



Results and Discussion

Student s

The Latin junior high sdhool students in both the predominantly

white and the predominantly Latin schools scored slightly on the avoidance

end of the standardized apnroach-svoidance dimension (-.157) while the

Latin senior high school students scored slightly on the approach end

of the dimension, but the differences were not statistically significant

(F = 0,87). From 1974 to 1975 there was a slight shift towards the

avoidance stance for both the junior and senior high studentS, buL again

the change was not statistically significant (F = 2,31, p=n.s. with

2 and 115 d.f. d there was no interaction effect F 0.29). Th-

F-ratios were even smaller ;ten parental occupation and education were

controlled (0.89, 0.22, and 0.29). Likewise there was no difference

on the separatism-integration dimension for the Latin students in the

three different kinds of schools andnone of the effects approached

statistical significance.

The Latin students yho were unavailable for reinterviewing were

very similar in their attitudes to the students who remained and were

interviewed the second year. Basically two kinds of studeats were

unavaable for reinterviewing, those who dropped from school altogether

and those who moved or changed schools. Only about 1 percont of the

total sample declined to be reinterviewedi

In any case the results for the Latin students would have Temained the

same if the drop-outs and transfer students had been reinterviewed; they were

not sUbetantially different from the continuing students. This also indi-

cates'that the drop-otirrand transfer students did not leave for racial or

inter-group reasons.

11
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White Student

White student scores on the approach-avoidance dimension changed

slightly toward thu appr -ch end ofthe dimension over the year's time,

but the change was not statistically significant F = 0.19 Further,

there was no overall interaction effect (F = 1.16). These results are

portrayed in Figure 2. The distribution of the race-schbol groups

Figur- 1 about here

on the dimension was itself significant however .38 d.f. = 5

and 233, P,C.-01 The white jimiör -high students in both integ ateg

white-black and basically all...white schools scored most heavily on the

avoidance end of the dimension while the older students in the high schools

of similar comPosition scored in the middle of the dimension. The white

students in both junior and senior high schools with the Latin student

on the other hand, were quite willing tb approach the minority Latin stu-

dents. These differences are consistent with previous research which has

found less hostility toward lighter skinned minorities than blaoks.

Among the white students, however, the students who were unavailable

for reinterviewing either because they had dropped from school or had

transferred, did make a difference for students in three types of schools.

Among the white students in the basica all-white senior high and in

both the junior anLk senior mixed Latin schools those who were unavailable'

for reinterview tended to score higher on the avoidance end of the approach-

avoidance dimensiowthan did the Continuing students t = 2.38, 4.12 d

2.53 respectively for students in three kinds of schools' p< .01 using one-

tailed test).

"'he white students in Mixe White-Latin and mixed:-hite-black junior

high sohOols who were unaVailable for reinterview also tended to be more

12
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eparatist than the other students on the integration-separatism dimen

= 2.12 and 1,84 respectively, p (.05 with one-tailed test). This

wai not true of seniors in any of the schools, indicating that those who

favored separatism most_strongly and those who were avoiders left these

schools. Thus there was some evidence of white flight under the school

system's open enrollment-transfer policy. However, the flight occurred

primarily in the younger years not during high school. The exception

to this is whites in mixed white-Latin shhoole where there is more accep-

tance of the minority students and thus a later decision to leave the school.

The white students who remained in the mixed white-bladk junior and

senior high schools and in the all-white and mixed White-Latin junior highs

also exhibited a strong shift towards the separatist end of the dimension.

These resuats are shown in Figure 2; the total shift is significant at the

,001 level, but becomes nonsignificant when parental occupation and education

are simultaneousIY controlled. The interaction effect remains significant,

however (F = 3.621 p .01). Only the scores of the senior high students

in the all-white and mixed white-Latin schools remained constant. The

white students in both the junior and senior mixed white-Latin schools,

when compared to students in the mixed white-bladk school, were also much

more in favor or integration than separatism. The main effect for school

composition was significant at the .001 level F = 4.63). ThuE, altho -h

the intergroup experiences in the schools did not produce any increase in

avoidance reactions, they did produce a separatist reaction among the white

students in four of thesix types of schools.

BlaCk Students

For the black students significant differences appeared on both dimensions.

The bladk students in both the integrated junior and integrated senior high

schools scored on the approach end of the approach-avoidance dimension while

the students in the all-black senior high school scored strongly on the avoidance

end (see Figure 3). These differences are significant at the .001 level (F=13.27)

13
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and are corrobOrated by additional data from the surveys The bladk stude

in the all-bladk senior high, when asked directly whether they preferred

integration in society or separatism) expressed a preference for separatism

more often than the black students in the integrated schools (le = 11.10,

N = 55 for each group, d.f. = 2, p4.0l). Although the question asked about

integration, the responses appear to be approach-avoidance reactions for they

are in the same direction and portray the same pattern as the avoidance

reactions on tbe avoidance-approach dimension.
4

-------- -------

Figure 3 about here

During the year's time the attitudes of the black students in he inte-
,

grated school remained approximately the same. However, the attitudes of the

bladk_students in the all-black senior high changed dramatically; in 1975

they, like the hladk students in the:integrated schools, also scored highlY

on the approach end of the dimension. The change from 1974 to 1975 for the

three groups was statistically significant at the .001 level-(F = 27.40) but

was primarily the result of the change of the senior high students in the

all-bladk senior high school (see Figure 1 again). This is indicated by the

interaction bytimen school comiDosition and time (F = 35.89, p.001). When

the parental occupations and educational levels were controlled, the main

effect and the interaction.effect remained strong (F = 35.89 and 32.67, p<.001).

However, the change over time became nonsignificant (F = 2.33 p n.s. with 2

and 76 d.f.). The father's occupation explained 7.5 percent_of the variance on

the approach-avoidance dimension and the mother's occupational level explained

an additional 8.8 percent thus diminishing slightly the main effect for

14



sdhool composition and the interaction, but completely accounting for

the overall change. In other words there was an association between

parental occnpation and the school composition, with parentn of the

students in the all-bladk school holding significantly lower status

Jobs than the parents from the integrated school. When this is con-

trolled statistically the overall change is less.. Beverthele

overall differences remained between the studenta in the.different

kinds of schools and the interaction between BchoOl composition and tine

remained. Further, the differences were not attirbutable to dropouts

or students who changed schools, The studenti unavailable for reinter-

viewing were only -lightly different on the dimensiorkfrom the students

successfully interviewed both years.

It should be noted that these results are the opposite of what

Armor found in Boston. He found higher support for separatism, preference

for segregated schools, and more support for blaa power among bused

(integrated) student8 than among the non-bused students. The

change in the present study

was among the students in the all-bladk senior hicht not in the inte-

grated school. In addition when the students ver( asked directlY whether

they favored integration or separatism, the studerts in both Junior and

lanificant

senior all-black schools more than the black studEnts in integrated

sehools said separation. This again wan the opposite of the Armor findings.

The results on the separatism-integration dimenaion resetble more

closely Arno results,
5 The black students in the integrated school

showedideological support for separatism:while the students in the all-

black senior high school showed support for integration (see Figure 4).

These results were/Significant at the .01 level (F 5.70 with 2 and 76 d.f.).

15
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However, contrary to Armor s resultsjthe black students in the l-bladk

school during the course of the year also became more separatist in

Figure 4 about here

42.dMiair.i==== _

orientation while the bladk student sentiments in the integrated

senior high remainea nearly conetarrt. The bladk students in the in-

grated junior high on the other hand became more supportive of the
y

integrationist position during the intervening year. These cross-

pattern changes result.in the significant interaction shown in Figure 4

(F = 8.33, p..001). -The effects from tile junior high students are leas

important, however, than the change by the students in the

all-bladk cenior high school since the change is small and the size

of the group is small compared to the other groups. The overall

1974 to 1975 was also significant but again was reduced to non-

ignificance when parental occupation and education were controlled.

The fathe occupational level explained 11,5 of the variance in the

change, and the mother's occupational level explained an additional 6 6%.

When ihe controls were applied, the main effect was diminished some

(F = .50, 134(.05), but the interaction effect increased (F = 13.80

p ( 001).

The results fram the two dimensions, although. see

tory, Ire consistent for the bladk students in the integrated senior

high Those students feel, evidently in part because of their .experi-

ence-in the integrated school, that they can-approach their white class-

mates. Yet for ideol- ieal reasons, 'which again may be in part school

based, they maintain a separatist orientation. During the course of the

16
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year the students in the all-bladk senior high became irruch more like the black

students in the integrated schools and they did this on both dimensions.

There are several possible explanations for the changes that Occurred

primarily among the students in the all-black senior high. First those

students who were unavailable for reinterviewlng, dropouts and moveout-

might have hadAtrikingly different -ttitudes than those who were reinter-

viewed. Aa already stated this was not the case. A comp.riscn of those

available and unavailable for reinterviewing revealed no attitudinal dif-

ferences. Like the Latin students, the black students scOres on the two

dimensions were not related to their dropping out or transferr ng to other

schools.

A second possiblity is that the students in the all-black high school

matured and outgrew the effects of segregation and thus became more like

the black students in the integrated schools. This may have teen facili-

tated by the npproachiqg Job market in which the students mould in all

probability be working with whites, a situation similar to research re-

sults that show peoples' attitudes changing as an abstract possibility

becomes a concrete reality. Another possibility is that the black students

were experiencing the same processes of alienation and disenchantment with_

white society that the blaek etudents in the integrated schools experienced

earlier. But then we would e _eat them to become more avoidance oriented,

'not approach oriented. Furthermore, both of these possibilities are

rather remote, given that the shifts were dramatic and occurred over a

relatively short period of time. Still another possibility is that the

bladk leadership locally -nd nationally became more separatist and this

was communicated to the'students. However, there-is no striking evidence

to indicate that this happened and even if it did occur, it would not

explabl the Change towards the approach orientation.

17
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However, an important event which occurred_during the course of

the year at the all-black senior high school does appear to account in

part .Lor the changes. With great pressure by the black community the

school board made a final decision to replace the all-black school with

a new building and bids were let. The site of the new building, pre-

vi ly a matter of public controversy was finally established at the

old location, the black comMunity's preferred site. The black community

had bein heavily involved in these issues for some ime and the final

battles were won during the intervening year in which this study was

conductd. The success had a significant impact on the feelings of the

black community. St. John points to the positive effects such an event

might have in a black community. In discussing the symbolic message

that desegregation conveys to the black community she also stated that

a new all-black school might have similar effects:

It is probable, though not yet adequately demonstrated, that an

all-black school in a new location and beautifUl building an

conspicuous in the quality of its staff and program might contri-

bute as much to the self-esteem of pupils as attendance at a

high-status predominantly white school. (St. John;p93).

Note that the successful effort to have the new school built would

explain the changes that occurred on both the approach-avoidance and

the integration-separatism dimensions. Because the struggle had been

with whites and been successful, there would be more of a sense that

blacks ould succecfully approach whites on a personal level. However,

since't le goal had been a school of-their awn, a new all-black school,

there w mild likely be a change towards ideological support of separatism.

18
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If the successfUl fight for the new building was in fact the cause

of the changes on the approach-avoidance and integration-separatism

indices, certainly the students sense of personal control and self-

concept should increase. This would be particularly true if the students

themselves and their parents were involved in the effOrt. To the extent

that the teachers had been active in the issue the students would also

feel their teachers were more responsive to their needs. Changes in

these varLables and two measures of anxiety were eXimined in additional

lyses of covariance. The variables were also included because they

were personality variables and because previous regression

bad shown all five variables to be important predictors of both the

approach-avoidance and inte tion-separtiem dimensions (see Jacobson,

forthcoming). All five variables were measured with three to-five

Likert-t e items. The personal control items were taken from Coleman

al (1966)

(1960).

he anxiety items were adapted from Alpert and Haber

si xds cant changes in the anxiety scores of the students did not

occur fixing the course of the year, nor were there significant inter-

actions between the t e of school and the anxiety scores. The black

student:1 in the integrated schools had significantly higher debilitating

anxiety scores but there was not a significant change by the students

in the all-black senior high school. At the same tine the interaction

for the sense of'personal control was not statistically significant

although it approached significance = 2.03, piC.14). Furthermore

the stucents in the all-black school did not experience an increase in

sense of control (3.48 to 3.52) but rather the bladk students in the

integrated schools showed a decrease from 3.61 to 3.14. However, the
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students in the all-black school did change significantly and. positively

in terns of both self-concept and perceived teacher reactions to them

delves. Their score on the self-concept measure increased from 3.61 to

4.07 while the black students in the integrated senior high schools

decreased from 3.64 to 3 22 and the integrated junior high school black

students' scores remained fairly constant (3 62 to 3.65). This" inter-

action was significant at the .01 level F = 5.90) with no main effects

present. At the sane time the students in the a T-bladk school viewed

their teachers reactions to themselves much more positively--changing

from a score of 2.23 to 3 84 while the blaCk student scores in the

integrated senior high school decreased slightly from 3.47 to 3.19 and

the junior high school students' scores went from 3.47 to 3.97.

interaction effect was significant at the .001 level (F = 16.58

Thus although all of the variables did not display the expedted

pattern, several did. This analysis therefore lends import to the

interpretation that the construction of the new school had sone effect

on the students scores on the integration-seperatimm and approach-

avoidance dimensions.

This

Conclusion

Clearly, student reactions to integrated and segregated school

experiences are complex. This is true for white students as well as

the minority students. We have examined two dimensions in this paper

and have found different responses by each group over_ time. The pro-

found differences that o cur it schools with different racial and ethnic

compositions indicate that the schools and their compositions are in

part ponsible for these attitudinal and ideological differnces.

Certailly selection operates to affect these variables. But the longi-

tudinal design employed here shows that the schools themselves and events

in the broader community have an effect.

20



The reactions of the white ntudenta in mixed-bladk schools is cf

particular importance for there is some indication of white flight.

Thus it is important for the schools and society to remedy the causes

of the reactions to stem white-flight. Of course, parental reactions

are strongly involved in white flight, but me need to better under-

stand the processes that lead to avoidance and separatist reactions

all groups, bladk, white, and Latin, and for adults as well as

h.

The changes that occurred in the ye also indicate that

inter-group expikriences can have a dramatic effect on student attitudes

attitudes tbat are likely to be carried-into adult life. Certainly

the respon3e of the domdnant white society to minority efforts to achieve

better sch3oling is one of these. These pans additional reaction- need

to be'examlned in integrated and segregated schools, in changing versus

stable schools, and in voluntary versus involuntary situations. They

have important implications for the future of intergroup relations in

oir society.

18
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Footnotes

1. The research reported here was su- _orted primarily by the National

institute of Education (Grant NeG-00-3-0053), but snpplemental funds

were provided by the Center fo_ Latin Anerica, University of Wisconsin-

Milwaukee. I am indebed to Donald,L. Noel and Cecilia L. Ridgeway for

critical readings of an earlier draft of this paper*

2. One all bladk Junior high school did not participate in the study

- the second year-and was replaced-in-the-sample by another all-bla-

junior high school. Students from additional schools were surveyed

the second year. The szvLlysis reported here excludes the students

from these sóhools, however, since chan es in student attitudes aver

time E.ce the focus of this study.

3. A third reaction that occurred among the two minority groups was

that of pride. However, the measurement of this dimension was not

adequate and results will not be reported here. It does however,

constitate an important dimensIon that should be investigated in future

research on minority student reactions to integrated and segregated

school ctxperiences.

4. The question was actually lowly correlated with both dimensions

for all three groups indicating that complex reactions cannot be ea

examined with simple-questions. This broad question tapped both di-

mension:. The variance vas also quite small since the question required

only a :imple yes-no-not sure response and analysis of it added no

results. The question vas simply not specific enough to elicit any

interesling results. Rather it took the specific items about integra-

tion, 134 paratlsm and avoidance to elicit the results presented here.
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5. It is difficult to compare Armort a index with the dimensions used

in the present study for he reports only two of his four items and

neither of them was used in the present studY. The one item that corre-

sponds closest to any item used in this study reads "Most black people

should live and work in black areas, and most mbites should live and

work in white areas. It corresponds with the following item used here

"schools with mostly black students slxuld have mostly black teachers

and ad 3ols with mostly white students should have mostly white teachers."

However, that Item loaded on the %eh-avoidance dimension Oct on

the intagration-separatism dimension. It is likely that the Armor

dimensjon is tapping both dimensions used in this study. Heedless to

say the results presented here indicate the necessity for maintaining

"the'distinction.
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Table 1

Items and Weights Used to Construct Integration-separatism and

Approach-Avoidance Indices from Factor Analysiag

Item

Approach7avoidance

1. All white people should be kept out of black

(Latin) institutions.

2. People learn things in general more quickly

from people of the same race.

3. A wise person will think twice before he

trusts a person of another race.

4. It is best to stay away from people of

another race to avoid embarrassing situations.

5. Latin people do not need white people to help

organize all-Latin programs.

6. Schools with mostly black (Latin) students

should have mostly black (Latin) teachers and

schools with mostly white students should have

mostly white teachers.

7. White people can never fully unders and the

black condition.

8. People should have nothing to do with people

of another race if they can help it.

Trite ration-se aratism

1. People learn things i

from people of the same race.

al more quickly

2 7

Blacks Whites Latihs

.302 .209 .246

.194

.201 .259

.340 .186 .161

.219

.174 ,170 .180

.111

.398 .231 .330

.359 .465



Table 1 ( ontinued)

2. A wise person will think tw±ce before he trusts

a person of another race. .300

3. Most of my classroom exp_ iences with students

-f an ther race have been enjoyable .420

4. Black people do not need white people to help

organize all-black programs. .350

5. People of the different races can truly

understand each other's problems. .537

6. White people can never fully unders and the

black condition. .372

7. Close friendship between Latins and whites

is possible.

8. White people should take part in civil

rights activities. 5

25

-.523

aThe reliability cr) of the approach-avoidance index is .810, .869, and

.829 for the black white and Latin students respectively see Heise and

Bohrnstedt, 1970). The validity coefficients (3,) for the index are .958, .979

and .961. The 'reliability coefficients for the integration-separatis index are

.795, .734, and .674 while the validity coe ficients are .958, .976, and .876

for the three groups respectively.
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